COLLEGE READING ASSOCIATION 


Newsletter * 


October 15, 1951 VOLUME 1, NO, 3 


Judging from the alacrity with which only one of members, and he a Director 
of the organization, responded in reaction to the second newsletter and its 
organization, your interim editor admits to concern about filling the peges 
of successive issues. This is not meant to be an organ of the Office of the 
President noras an organ which will permit the President to accumulate publi- 
cation credits (as those in college and university life know as being somewhat 
important). The contents of this issue fortunately does include abstracts from 


others and I hope that the next issue, January 15, 1962 will include additional 
contributions. Deadline: January 4, 1962 = 


Ke aK 


An officers and Board of Directors meeting is scheduled for October 21. The 


next annual meeting is on the agenda. In relation to this: A call to members 
is issued. , 


1. <A call for papers 
Members who would like to read a paper on any topic of interest, are 
requested to submit a statement to that effect, listing the topic, to Mrs. Cley 
Ketcham, Director, Reading Clinic, Lafayette College, Easton, Pa. Mrs. Ketchec 


is responsible for the organization of the next essociation meeting. Please 
‘respond before December 10. 


2. A call for symposia 
Members who would like to organize and participate in a symposiun 
of their own choice should contact Mrs. Ketchum indicating the area of interest, 


title, and menver or non-member cowposition of the symposium, 


3. Suggestions for the association meeting scparate from the above will 
be welcome. Again direct them to Mrs. Ketchan 


DR, ALBERT J. MAZURKIEWICZ, 
President 
* Copyright, 1961, College Reading Association 


Following the negative reactions of the membership to the Symposiun on Specd 
Reacing at our last meeting, the opportunity to talk with Dr. Russell Stacifer, 
Reiph Preston, and Donald Cleland presented itself at St. Louis at the meeting 
of IRA. These conversations let me to journc¢y to Washington, D.C., and to 
spend five hours in discussion with Mrs. Wood and her staff as well as to 
Atlantic City to sce Mrs. Wood demonstrate her “dynamic reading process". 
Section one, our Feature this month is based on what I learned. There is 
nothing trcemeadcou unusual in this process. There is teacher onthusiasa 

4s dull. Practice, practice, practice is the key to 
this approach as well as some specific emphasis. No one of us needs more 
training, nox more knowledge, than is contained in the following. 
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SECTION ONE: ITEMS OF INTEREST 


The Wood Dynamic Reading Process 


a Demonstration Observed 


Sod Darling, 16 year old, high school 
Student, eccomplished musician and 
athlete was given three minutes to read 
& book he selected from seven chosen by a 
Senstor from his own library. Book 
Overstreets’ What Should We Know 
About Communism. After reading, a 
measure of rate was found to be about 
9,000 words a minute. Comprehension 
was assessed by an oral report on con- 
tents. Comprehension, with slight in- 
accuracies, might be termed excellent, 


read: 


‘Subject appeared to read down the 


‘page with no left-to-right eye movements. 


Subject's concentration was intense. 


Used thumb as device to pace reading 4 
speed. 


Comments 


If we may judge by his diverse © 


_, abilities, Bob is an unusual indivie 


dual. Although no IQ results are 
available, his capacity scems to be 
above the superior category. In 
talking with him, an attempt to asse6s 
personality in relation to the 
Psychasthenic Category of the lMéPI, 
leads me to believe he would rate 
himself at about an avcrage point. 


Bob has been used repeatedly by 


Mrs. Wood in demonstrations around 


the country since he is her best 
example of what's possible. He has, 
therefore, devcloped a certain cegree 
of poise in such demonstrations, 
apparently enjoys the attention he 
receives, and secms entirely honest 
in his approach. 


Bob's eye movements have been photographed while he read at rates of 10,000, 


20,000 and 50,000 words per minute. 


This study was reported to the General 


Electric Research Laboratories who sponsored the research (not evailable for 


study). 


read at varying speeds. 


A stationary camera was used, a pin point of light focused 
on one eyc, anc this spot photographed during a time exposure while 


the subject 


The patterns resulting being circular and triangular. 


Although the Wood Corporation doesn't claim that every individual can achieve 
_the vate of 50,000 words-pereminute, the inference is frequently drawn. The 
corporétion advertising does state that "If you are reading less than 2,500 words 


per minutc, you need Reading Dynamics" 
a speed is nothing more than skimming. 
contradict this assumption, 


THE WOOD PROCEDURES: 
As 4& News Story Would Tell It: 


If a stucent is particularly adept and 
coes his homework--at least an hour a 
Gay-- he may, it is eaines, come to 
read 6,000 or more words a minute. The 
pace of the average college gracuete 

is 350 words 


How is this donc? Well, if you stand 
in freat of a brick building and cxamine 


4 it brick by brick, it will take you a 
Ylong timc to gct to know the building. 


(Continued) 


| 


Most authorities have assumed thet such 
However, clinical results apparently 


Elements of Course Incluée: 


1. An attempt to convince 
students about the sedasiaahhsing of 
intellectualzing about the reading 


. process, 


2. An attempt to eliminate 
vocalization or inner specch. 

3. Reading for purposes 

4. Using the hand as an accel- 
erator or pacing device 

5. Apply pressure thru “copy- 


\/ vighted procedures such as the count- 


(Continued) 


But, if you let your cya sweep ovor 
it, say fran top to bottom, you grasp 
the idea of it quickly. Similarly with 

words (the bricks) and the printed page 
(the building). 


So you turn the pases with your left 
hane and run your right hand down then 
with a gentle caressing motion, letting 
your cye follow the right hand from 
top to bottom instead of reading across 
the lines from left to right. 


You must end had habits such as 
saying, hearing or thinking the sound 
of words as you read, ; 


A Class Session 
‘Let's drop in on the Congressional 
school and see how the students, who 
pay the tuition out of their own 
pockets are doing. 


The teacher is Mrs. Harold G. Carlson, 
a gentle but strict woman. Cooperating 
with her is another instructor, Maurice 
Nugent. There are twenty-four pupils 
today; only two have played hooky. 


Today is the sccond scssion, The 
‘texts are "The Story of George Gershwin", 
by David Ewen, and 2 paperback called 
"Archie", by Rodney Carlisle. 


Tne heads bow over "Archie", and 
Mr. Nugent ccomonstrates the potential- 
ites. He dims the lights. A projector 
flashes members, fleeting as a wink, 
on the wall, The pupils are supposed to 
write them down, while chanting an 
altogether different series of numberse- 
21-22-21-24-25-26-27. 


fim of the Exercise 
This is supnosced to show that if 
you con't subconsciously vocalize your 
reading matter, you can read -= some 
things at least - up to 16,000 words 
a minute or faster 


Leter the class thumbs through the 
Gershwin book rapidly, .trying to spot 
something femiliar - like George's 
brother Ira. After a minute or two, 
onc pupil shouts: 

see Isa™. 

Teachcr beams and calls a five-minute 
recess, (Enc) 


include: whole lise. 


. pacing device to read down the 


down tochnique" to read at cucceccively 
faster ratcs. 

6. Application of a modificd 
SQ3R technique to all reading. 

7. Testing recall of material 
by listing all that is remembered using 
an organization wheel pattern, a written 
statement, an oral report, or somctincs 
corporation constructed multiple choice 
tests on novels in course. 


Students report that everything which is 
taught during the course could heve been 
taught in one session, the course tine 
was largly spent on pressured practice. 


The news story account indicates 
the procedure involved in demonstrating 
the undesirability and climination of 
ianer specch. The attempt to increase 
ecye-span to encompass a line of print 
3 to 5 inches in width is done differ- 
ently by various instructors. Once ine 
structor demonstrates all possible 
hand-finger positions to frame groups 
of words in the practice sessions. 
Examples: Fold all fingers undcr except 
thumb and index finger - open these to 
about an inch. Read down 2 page of 
print keeping your eyes in a nid- 
position. 


Example: Fold all fingers except index 
finger and little finger. Adjust gep 
between fingers to cncompass more 
material cach day of practice. Start 

at one inch gap and extend gap to 


Example: Using thumb and index finger, 
or just thumb, read down the page using 
these fingers as pacing devices, fole- 
lowing them down the page. 


Example: Use thumb on side of 


page es 
pose 


Have YOU done all you can : 
to interest others in member- 
ship in C.R.A.? Send names 
and addresses to Charles J. 
Secrotary-treasurer 
ee hes Reading Clinic, Lehigh 
University, Bethlehem, Penna. 


Other Methods; 


Using specially printed books which eliminate the justified line of print, 
reac down the page, Theso books,: starting with Archie, are a 


So printed that : The column of print in the first book is 
only one column about an inch and a half wide, increasing 
of print is found on gradually from book to book to the normal 
‘a given page and | line width, Older reading texts have 
the width of the , used similar procedures. The Wood Corp. 
column incresses is the first to have gone to the expense 
= of printing whole books which follows 
from book to book. this procedure. Mrs. Wood indicated thet 
A margin appears this type of book was not necessary to 
only on the left side the development of speed. She and her 
orf tne column. No staff use pocket books which cover a 
margin on the right. variety of fields and styles: Dr. 
‘An ‘attempt is made Zhivago, Archie, etc. 


“AA The countdown technique for which they 


claim copyrigat has been in the public 
of wor ds’ ina _ domain as a teaching technique for some 
line vary. 


time. This author, at least, hes used 
something he calls a geading technique 
to produce similar reactions. Essentially the countdown from ten’ to one is ty 
interspirssdwith commands to read faster and to’ apes, get.-- 
off the ground, to zoom along, etc. 


SQRRR Modifications. 


All reading is previewed to get a feel of the material (S), to determine its 
organization, and thus, to establish purposes for reading (Q). Prior to reading 
cown the page, notes on this organization, the t of c, etc. are made. Reading 
(R) commenses using the hand, fingers(s)' as pacers. On completion, time is 
taken to mentally review (R) contents for possible reports (R) or further 
study of tables, statistics, difficult material, etc. 


The techniques of speed reading seems most adéptable to the novel, magazine, 
and newspapers. Technical, content subjects need more attention Practice 
daily, one hour a day, was suggested, as basis for achieving advanced speeds. 


Some Considerations 


Theory: Linguists tell us that, given a set words in unrelated order which 
cxpress a complete thought, the mind will unscramble these words and 
produce acequate comprehension, 


Pact: Reading specialists have assumed that a given individual has just so 
much gcstalt potential in relation to speed plus comprehension; the 
cyc moves in such and such manner; the cye does not see in motion; 
the eye secs so many letters ingline, so much percentage of words 
per “ixation, etc. 


Question: Comprohcnsion as such is not necessarily that which is included in 
@ given set of questions on a picce of material. A 20 item multiple- 
choice test mostly taps recall by recognition. Is this the most 
accauate basis for determine how much has been understood, how much is 
remembered, how much information was related to experiences, etc: 


‘ 
| 
° 
| 


Clinfeal results: Ignoring so called limits of tho gestalt potantial, acscuming 
the theory to be valid, and using teaching techniques which are cimilar 
to Wood's, but developed and used long years B.W, (before Wood), one 
Subject achieved a speed on Book 3, SRA Materials, of 20,240 Writ with 
70% comprehension in a program of twelve forty-minute class sessions 
and admitted practice of one hour daily. Matcrials uscd: American 
Adventure Stories, accelerator. Instruction included hand as paccre 
anc goading technique, as well as concomitant work of cixty-forty 
minute classes on vocabulary development, critical thinking, study skills, 
methods and habits, writing as it relates to reading comprobcnsion, 
listening and speaking, Subject who achieved this was one of 75 students 
in the program. He had an 1Q of 136 and was an entering college fresh- 

: man who was normally adjusted, 


On standardized tests (Survey Scction, Diagnostic Reading Test, Form G 
beginning, form H end) he tested as follows: 503 WPM with 70% Comp- 
5100 WPM with 70% comp. 


A further check on his abilities using materials on government with which 
he was unfamiliar indicated he read at a speed of about 6,000 Wr with 
"Total" recall -- "a fine report on material, facts, and statistics. 


Group results - SRA Book 3 
Beginning 300 WM = 70% comp. 
End 1,830 WPM - 57% comp. 


Conclusions: -Some few individuals can achieve exceptional skill and others 
cannot, 
“Wood techniques have been in public domain for years. 
“Claims of students who have been trained by Wood technique are not 
necessarily inaccurate. 
-Specialists action should be stimulated toward the end of further 
research, more specific training, etc. 


A last word: An attempt to give information, to assess the technique, etc. 

precluded, within the limits of a newsletter, any attempt to write a straight 

article. Much clision of thought was necessary, References to research articles, 

questioning of the above eye study report, etc. could not be made. As space 

permits, some of these will appear in later issues if your intercst warrants 

their appearance, 

Officers of C.R.A, 

President: Dr. Albert J. Mazurkiewicz, Lehigh University-Term expires Aug.3i, 1962 

President Elect: Mrs. Clay Ketcham, Lafayette College-Term Sept.1,1962-Aug.31, .1963 

Past President: Mr. Bruce Brigham, Temple University-Term expires, Aug. 31, 15962 


‘Secretary-Treasurer: Mr. Charles Versacci, Lehigh University-Indefinite Appointment 


Directors: 
Dr. William Gaines, Delaware St. College, Del.-Term expires 1964 
Dr. A. B. Herr, Rochester Institute of Tech, N.Y.-Term expires 1964 
r, Martha Maxwell, University of Maryland, Md.-Term expires1563 
Dr. Charles Shinabcrry, Slippery Rock St. College, Pa.-Term expires 1963 
Mr. Paul Terwilliger, Gettysburg College, Pa.-Texrm expires 1962 


(Sixth director - vacancy) 
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SECTION TWO: 


Drug Therapy Meprobamate & Thinking 


The Iffects of Meprobamate on Analysis 

and Syathesis in Thinking 

Rokesch, Milton; Oram, Alfred; and 

Marr, John N. Journal of Psychol., 

1959, 4S, 359-356, 
Two personality tests of anxicty were 
givca to 252 male students, 21 yrs. or 
Older, enrolled at Mich, State U. From 
these, 120 Ss, 60 high and 60 low in 
anxiety, were sclected and paid $1.00 
an hour. Ss were assigned randomly to 
four subgroups of 15 ea., as follows: 
@ control group, a placebo group (2 
capsules), a group receiving one capsule 
(400 mg. meprobamate), and a group 
receiving two capsules (800 mg. mepro- 
bamate). All Ss received medical exam, 
45 minutes after capsules were taken, 
Ss were given Denny Doodlebug Problem, a 
very difficult problem which involves 
overcoming three beliefs for its solution 
(i.e., that "bug" must face food to cat 
it; that it cannot change direction since 
it is always facing north; that stopping 
"dead" coes not mean it is at the 
beginning or end of a sequence of jumps.) 
§ cust solve problem in 45 minutes and is 
encouraged to think out loud (to measure 
analysis techniques; time to solve problem 
is syathesis measure); 1, 2, or 3 hints 
are given to those Ss who need then 
Curing the problem, After the experinent 
S filled out a questionnaire designed 
to find out how he felt physically and 
mentally curing the experiment. The 
results show that mcprobamate (neither 
dosage) did not affect S's ability to 
enelyze or synthesizca; neither did the 
Crug affect S's attitude toward the 
problem, his alertness, or his memory 
functions. These results are true of 
both the high and low anxiety groups. 
18 refs. Gebhardt, M.,Rochester Institute 
of Technology 


Classroon 
B-1 
The Effectiveness of Various Procedures 
in Reading Level Placement 
John ©. Danicl 
Tne zbosence of comparative analysis of 
Reading Tests has resulted in confusion 


Grouping Procedures 


SUMMARY RESEARCH ABSTRACTS, 


over their use as placement devicce, 

The goal of this study was to show 

the relationship of scvcral corson tests. 
A third grade class of 35 was given the 
Gates Advanced Primary Rezding Test, 

Tae Bucks County Reading Test and the 
Kilgallen Informal Reading Inventory. 

On the lattcr, a modificd criterion, 
devised by Dr. Mazurkicwicz, was also 
applied, ‘Tae test results were com- 
pared not only with the actual grouping 
but also with the Teacher's best 

estimate of the ideal grouping. The 
results show that the Gates test is the 
better one for reading group plecement 
unless diagnostic information is needec, ~ 
In the latter case, the Modified 


.criterion applied to the IRI is the 


best. Unpublished Master's Thesis, 
Lehigh University, 1951, Author 


Laterality Reading Disebility 

Laterai Dominance, Directional Cone 
fusion, and Reading Disability. 
Harris, Albert J. Journel of Psychol., 
1957, 44, 283-294, 
The pop. reported on includes two groups: 
a clinical group of 316 cases of marked 
reading disability and a group of 245 
unselected school children. The clinical 
group inciudes all consecutive reading 
disability cases with Binet or WISC IQ's 
of 80 or over for whom a reasonably cons 
plete set of lateral dominance results .- 
were available; median CA was 10 years.; 
median level was low second grade 
“many total or elmost total non-reea 
were included"; 87% were boys. The 
unselected school children were from 3 
Manhatten and 2 Bronx public schoois;. - 
represeatative second and fourth grade 
classes were chosen, taken in randoa, 3° 
sequence except for alternating of boys 
and girls; plus a few intellectually 
giften children; group included an est. 
10-15% of reading disability cases, “ 


although none were as scvere as clinic 
pop. All results were presented in 
temas of percentages. Statistical 
signif, was checked by mcans of Chi- 
square. Age trends in hand, cye, and 
foot dominance wera compated for 
experimental groups. Eight testz con- 


structed by author were used as that no real difference in performance. 
measuring devices, Stucy shows at aga ecems to cxist in this population 

7 vending disability cases show con- for tho variables investicated," 

fusion in identifying left and right 6 refs, Mazurkicwicz, A... Lehigh U, 
Sad mixed hand dominance (directional 

confusion) At age nine more "mixed" 

.rating and more frequent "strong left" Diagnosis Personality Assecsuent 
among reading cases, Neither cye nor Bel 

Toot Gominance was anywhere signif. The Relationship Lctween a Modifi-g 
Juthor hypothesizes some positive cation of Personality Tcst Adminise 
zindings would been of greater tration and the Personality Ascescment 
statistical signif. if reading cases of Readers Versecci, Charles J. 

woule have been climinated from un- This lavestigation attcmpted to determine 
selected group; that tests used in this differences which might be found when 
study were more sensitive indicators of pupils read a standardized personality . 
Ccirectional confusion than those used questionnaire (Calif, Test of Personality! 
in previous studies; sensitive tests for as compared to their having the persone 
eye and foot dominance are needed; and ality questionnaire read to them. The 
that there is a possibility of a population consisted of 92 fifth grece 
neurological oxplanation of reading pupils, They were classified within ~ 
disability since there is slowness in the control and experimental groups 
maturation emong reading cases. 11 refs. as achieving and non-achieving rcaders 
Gebhardt, M, ,Rochester Institute of : based upon the Calif, Reading Teste. 
Technology The pop. was further classified as 


being high adjustment or low edcjustment 
invididuals. Statistical procedures in- 


Laterality Handedness Effects — cluded the Pearson 'r', Fisher's 

B-2 formula for t and Chi Square with Gates's 
Handedness and Psychomotor Skills -correction for continuity Uriefly, the 
McConville, Carolyn, Journal of conclusions of this study poinc out that 
Dev. Reading, 1950 (autumn) 4, 47-52 there was a variation in the re-test 

The study was cesigned to investigate (alternate form) total adjustment scores 

the affects of handcdness on reading for achieving reacers ragardless of the 

rate, reading comprehension, intelligence method of administration and the 

and reaction time, The subjects were. direction of the yariabilityweas toward 

110 college scph, -- diffcrentiated into an increased score. The non-achievin 

4 handecness groups: 49 right handed readers displayed significant variation 

(control group), 29 left handed, 18. - in their re-test total adjustment scores 

ombidextrous, 14 ty mixed when the tests were read to them anc the 

Gominant.. All.he¢ token the direction of was toward 

developmental senting course, an increased score, The achievin 

Intelligence was me2sured by an Adapt- readers tended not to aaaaeuie then- 

ability Test. A rcaction time test of selves in the arca of low rap ares 

50 trials was administered, The right regardless of the methoc of acninis- 

hanced students scored neither highest tration. There was a significant 

or lowest in any of the variables. The tendency for noneachieving reacers not 

left handcd were the slowest in reaction to regard themselves as high adjusctmeat 

but were higher in reading rate and - «+ individuals when they read the test 

comprchcnsion than the right. The questions. Finally, there is is e sis- 

ambidextrous were slowest in reading ificant tendency for non-achicvins 

rete anc comprchension but fastest readers to rate themselves as low 

in rcaction timc. The functionally adjustment individuals when the teste 

mixcd dominant were highcr in reading is read to them, The findings betwoen 

rate than the right but lowcr in come non-achieving readers and low-acéjustnent 

prchensioa ane measured lowest in were insignificant when the tests were 

intelligence. The ambidextrous measured read the pupils, Unpublished Master's 

highest in intclligcnce. "Since no thesis, Lehigh University, 1959, Author 


significance was found, onc can con™ 
cluce that these date would indicate 


_ 


earning 


‘caning & Word Difficulty 


Concepts of Meaning and the Reading 

and Spelling Difficulty of Words 

Sloomer, Richard B. Journal of 

Educational Research, Jan. 1961 

54: 178-182 Number 5 
The sample for this study represents 
words selected at random from the New 
,owa Spolling Scale by Green, Words 
not given a grade equivalent for reading 
in Gates were ciscarded, The sample 
consisted of 149 words, The reading 
criterion for the study was taken from 
Gates who head chilcron read a word and 
select a synonym Which required con- 
siderable reading skill, Multi- 
ordinality represented the number of 
meanings of the word given in Websters | 
New World Dictionary and certain rules 
were followed to determine number of 
meanings. Concreteness was measured 
by the modal response of the number 
of senses which are customarily applied 
by people to the first dictionary 
meaning of the word. Kinesthetic and 
time wore acded to original five - 
Sight, smell, taste, hearing, tactile, 
The frequency of occurrence and the log’ 
was Gcte~mined from the total frequency 
reporte” in Riasland's ."A Dasic 


43-item tost, (2) readerchip measured 
on casier and harder versions of the two 
articles, (3) comprehension, measured 
on 10-item tcst given before and after. 
expoisure to ecasicr and herder vercions 
Results: (1) subjects exposed to casicr 
and harcer versions suceceded as well 
as on 43-item information test eas those 
uposed to casicr version, (2) attraction 
to harder vercion and to casicr version 
equal (3) subjects rcading casicr version 
of two articles in test situation did 
better on 10-item test on comprehension 
than those reading harder verstonc 
(4) Readers to two articles were more 
successful on comprchcnsion tect than 
‘those who had not read articles, showing 
readibility formula can predict differ- 
ence in comprehension between two 
versions of the same article, ll refs -— 
Mazurkiewicz, A.J, Lehigh University 


Personality Good Reader Description 
Personality Traits in Reacing Ability 
of Western Australian University 
Freshmen, Anderson, A.W,, Journal 
of Educational Research, Feb. 1961, 
54: 234-237 


All new entrants, consisting of 290 nales 


Vocabulary of Elementary School Children".with a mean age of 18.0 years and 125 


Multi-ordinality of meaning, concreteness 
of the significate, and.the logg of 
frequency of occurrence of words vere 
related to the cifficulty-of. learnin 


to reac and svell Multi-ordinality 


vas relatec to s elling cifficulty, but 
not to rea“ing difficulty. Concreteness 
is related to reading difficulty, but . 
not sveliing Gifficulty, indicating a 
eirfereaze in the Ccemands of the veacing 
anc spelling “roccsses. Logs of .fre- 
quency of occurvenzte was su-ecrior to 
multi-ordinclity, soncreteness, and 
sim-le frequency of onturrence in pree 
cicting learning difficulty. 14 refs. 
Mazurkiewicz, A.J., Lehigh University 


Readability 
Bel 
Valicity of Readability Formulas 
Swamson, Charles E., Journal of 
Applied Psychology 1953, 37, 114-118 
Easier ond harder versions of 12 articles 
were printed in 3 issucs of a paper 
sert monthly to employces of a 
western company -- 4 Avticles each month 
There were 128 cmployccs tcesred on these 
two types of articles for (1) retcntion 


Formulas Validity 


females with a mean age of 17.8 years 
were tested on the Cooperative Reading 
Test (Hygher Level Form Y) and the 
Cattell 16 Personality Factor Questionne 
sire (Form A). The mean intelligence 
of this group was 125, standard deviation 
7 as measured by the A.C.E.R. 240 
Intelligence Test (1). The gencral 
personality description sensitivity, 
self sufficiency, and to a lesser dcgree 
radicalism and low super-ego strength 
4 refs, Mazurkiewicz, A.J. Lehigh U. 


Developmental Factors 
Bel 


Fanily Hermony 


Reading Ability of Childran aad Fanily 
Harmony Seigler, Hazel G., Journsl of 
Developmental Readings, 1950 

4, 17-24 

Parents of 10 boys with reading discbili- 
ties (experimental group_ ead perents of 
10 boys with no reading probdlems (coacrol 
group) were used in this exnerizsar to 


determine whether parents of chilcren 
with no reading problem differ fr 
parents with children with readin: : 


probleas. -- in their atcicuces 


each other and their children. The 
g90¢d and poor readers were equated with 
to aye and intelligence, The 
paronts of both groups were matched 
regard to ecucation, residence, 
socio-economic status. Leary's 


12 Study shows: "That the failure 
parents to idealize their child 
appears to dba a basis for conflict 

and unhappy family relations;" that 
family conflict is greater in the home 
of the poor reacer., "Whether the cone 
flict plays a2 causative role in the 
procuction of a reading disability or 
whether the child's greater than 
avexyage problems in school increase 
family disharmony is not clear." 


12 refs, Mazurkiewicz, A.J., Lehigh U. 
Techniques Speed and Self-help 
Bel 


Speeding up Reading: a Scelfi-help 
Program for College Freshmen, 
Weeks, Lewis E. Jr., Journal of 
Developmental Reading, 1959 
Autumn 3, 35-42 
This study was done within the com- 
position classes. 27 sub-college 
level fresh, (generally ill prepared 
in reading and writing) enrolled in 
the 2 ycar agriculture course formed 
the cxpericental group. The control 
group was made up of 26 (more capable) 
freshmen enrollcd in the regular 4 
year program. Both groups were given 
standardized diagnostic test at the 
beginning and end of the stucy. The 
experimental group was given assign- 
ments in Lewis' book, How To Read 
Better Faster. A list of fiction and 
non-fiction books was presented as 


required in addition to the 


regular assignments. It took 3 weeks 
to rcad the first book. The students 
rapidly worked to a book a weok. 


R.ports were written in class as part”. 


oz the composition work and as a com- 
prehension check -- the control croup 
received no special treining -- The 
czpcrimental group showed a median 
speed inercase of 49% with no loss of 
comprobension. Tne control group 
inercased only slightly. The study 
shows that “cven 2 group that is 
below average, rather remarkable 


12 tests, 


improvement in rate of rcading is 
possible solely through the students’ 
own efforts under some slight 
guidance and encouragement" no refs, 
Mazurkicwicz, A.J. Lchigh University 


Techniques 
B-2 
An Invectigation of 
end Time-limit methods of measuring 
Rate of Reading, Humphry, Kenneth 
Journal of Dev, Reacing, 1957 
(Autumn) 1, 41-53 
Six different rate of reading tests 
were designed to eecertain which type 


Measuring Rate 


of test and what length test is best 


to determine reading rate. Each test 
had an A and B part, making a tctal of 
3 were the amount-limit 
type of different lengths; 3 were the 
time-limit type with different time 
requirements, Criteria for time 
limits was based on an.averaze of the 


_veading rates of the fastest (670 wpm.) 


average (401 wpm.), and slowest 
(240 wpm) readers in cach of 5 reading 
classes. 3 tests took 12 minutes to 
administer; 3 tests were alike in 
length. The materials usec were 
approximately on the 11th and 12th 
yr. level, USGefore acministering the 
experimental tests, 156 stucents 
{majority freshmen) enrolled in the 
collese reading program, reccived 8 
ays of intensive practice and ine 
struction in reading rate. Their 
reading test was given at the begine 
ning of each meeting until all i2 
tests were administered, "Oa the 
whole, the study showed that in ~- 
mcasuring rate of reading es certined 
by the tests in this investigation, 
a fairly short (4 min.) tine lizit 
test appcars to be as valid as other 
tests which require more time or are 
more difficult to acninister. 
No refs, Mazurkiewicz, A. J., 
Lehigh University 


? . 
Interpersonal Check List was given 

to the parents of the 20 boys to 

cescribe self, child, spouse, and ideal. 


